Implementing the Virtual Language Centre at the University of Bordeaux during the 2020 lockdown by Peake, Jeni & Reynolds, Alexandra
 
ASp




Implementing the Virtual Language Centre at the
University of Bordeaux during the 2020 lockdown
La mise en place du Centre de Langues Virtuel à l’Université de Bordeaux







Groupe d'étude et de recherche en anglais de spécialité
Printed version
Date of publication: 1 November 2020




Jeni Peake and Alexandra Reynolds, “Implementing the Virtual Language Centre at the University of
Bordeaux during the 2020 lockdown”, ASp [Online], 78 | 2020, Online since 01 November 2020,
connection on 06 March 2021. URL: http://journals.openedition.org/asp/6746 ; DOI: https://doi.org/
10.4000/asp.6746 
This text was automatically generated on 6 March 2021.
Tous droits réservés
Implementing the Virtual Language
Centre at the University of
Bordeaux during the 2020 lockdown
La mise en place du Centre de Langues Virtuel à l’Université de Bordeaux
pendant le confinement de 2020
Jeni Peake and Alexandra Reynolds
 
Foreword
1 This contribution details the creation and implementation of a Virtual Language Centre
(VLC) at the University of Bordeaux’s Département Langues, Lettres & Communication.
The VLC provided social media content for educational purposes and was intended as a
pedagogical response to the Covid-19 pandemic and subsequent lockdown of French
universities.  All  the  physical  language  centre’s  activities  were  moved online  in  the
outbreak of the crisis. The VLC operated on the main social networks and offered much
of the information that had previously been made available to students on posters or
via email. Its primary objective was to strengthen communication within and between
the communities composed of student users and the teaching staff.
2 Students enjoyed this innovative way of practicing their foreign language skills. Social
media can be considered “as a space for learning with varying attributes of formality
and informality” (Greenhow & Lewin 2016: 7) and indeed, VLC activities encouraged
student participants to develop new skills, as they had to learn to communicate more
informally  using  new  written  genres  (e.g.,  Twitter  posts)  and  master  social  media
conduct building upon multimodal communication skills they were conformable with
(e.g., using emoticons). The VLC also proved highly efficient in addressing the issue of
student  social  welfare,  especially  regarding  the  situation  of  international  students.
They could go on practicing French and the online French Café workshop helped them
cope with the isolation they experienced.
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3 In  their  conclusion,  the  authors  discuss  the  limitations  they  encountered  in  this
project, notably those induced by the harsh conditions of the total lockdown which
lasted for several weeks and the sudden way in which it was implemented. This, for
instance, made it difficult for those in the teaching staff that had no previous social
media experience to commit to VLC activities. The authors also underline the fact that
some  students  were  reluctant  to  mix  their  social  and  professional  identities  when
interacting online. Séverine Wozniak, Université Grenoble Alpes, ILCEA 4
 
1. Context
4 Researchers  and  teachers  at  the  University  of  Bordeaux,  France,  responded  to  the
Covid-19  crisis  by  creating  the Virtual  Language  Centre using  social  media  tools
(Facebook, Twitter and Instagram). The Virtual Language Centre was created in parallel
to the Département Langues Lettres et Communication (DLLC) English Department at
the Science Faculty of the University of Bordeaux. Until the lockdown, the DLLC had no
social media presence. The Virtual Language Centre therefore aimed to provide the
DLLC with a virtual  presence to advertise the online activities that the Department
would be providing for their students during the lockdown. The objective was therefore
to  create  an  online  community  in  order  to  promote  useful  information,  learning
opportunities, and create a network of support for students. The support and classes
came in both the form of online posts as well as online classes.
5 The DLLC building also contains a physical Language Centre which is open to the
students during office hours. The space is an open plan area with 31 computers at the
students’ disposal. The space contains a reception manned by a secretary as well as a
member of academic staff for any pedagogical questions students may have. As well as
the autonomous learning area, the Language Centre also provides daily oral workshops
with  four  language  assistants.  The oral  workshops  cater  for  four  English  language
proficiencies: beginner, elementary, intermediate, and advanced. In addition to the oral
workshops,  the  language  assistants  also  run  TOEIC  workshops.  Academic  staff  also
provide language workshops at the physical Language Centre, in subjects relating to
their own specialist fields (from grammar to singing). The physical Language Centre
also hosts the LACES (Laboratoire Cultures Éducation Sociétés) weekly research group.
The weekly group, attended by both staff and students, focuses on the discussion of a
research article.
6 The experience took place at the DLLC at the Science and Technology Faculty. The DLLC
caters for the English learning needs of all of the faculty’s 5,000 students, from first-
year  undergraduates  to  postgraduate  students.1 Generally,  all  of  the  English  and
language classes take place in the DLLC building. This in itself creates enormous logistic
challenges  when  teaching  face-to-face.  English  for  specific  purposes  (ESP)  classes
usually consist of twenty students on average and one language teacher. The lockdown
in  2020  encouraged  teachers  to  build  upon  pre-existing  online teaching  resources.
Three modules already existed online but the remaining classes at the DLLC favoured
face-to-face  communication.  The  French  government,  as  in  many  other  countries,
required teachers to continue classes during the pandemic. However, for classes that
had only ever been taught in a classroom this raised many questions about how to
proceed.
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7 During the lockdown, students could no longer ask their teachers questions in class, or
go to the physical Language Centre for advice. How to keep in touch with students was
therefore  reassessed  through  the  Virtual  Language  Centre  social  media  project
described here. The Virtual Language Centre was created to bridge the physical chasm
created by the lockdown by reaching out to students on platforms that they already
knew and used on a regular basis.
8 Our  report  presents  the  background  of  the  Virtual  Language  Centre  and  the
implications  for  both  students  and  staff  at  the  University  of  Bordeaux.  Data  were
collected  from  the  participants  through  an  online  survey  of  student  and  staff
testimonies.  The  141  anonymous  testimonies  provide  qualitative  participant
experience  of  the  Virtual  Language  Centre  social  media  pages.  In  addition  to  the
survey, interviews and email  exchanges added to the triangulation of the data.  The




9 Educational institutions have been using technology and social media as a means of
accompanying  their  interactions  with  both  their  colleagues  and  students  (Darwish
2019). It can even be said that it is one of the “main communication channels for higher
education institutions” (Segura-Mariño et al. 2020: 128). Universities communicate with
students,  future  students,  and  alumni,  most  of  which  are  “permanently  connected
through social media” (Amaral & Santos 2019: 21) communicating with others, looking
at  online  content  or  connecting with  businesses  and or  daily  campus life  (Darwish
2019). This constant connection has been demonstrated by the shift from going online
to being online;  where social  networks have become virtual  living spaces.  Different
social media platforms appear to appeal to different age groups. Fennell  and Miller
(2019) found that students and younger alumni prefer Instagram and Twitter, whereas
older students and alumni prefer Facebook. Kent and Capello also found that younger
populations  tend  to  use  location-based  social  media  more  often  than  their  older
counterparts,  and have  a  preference  for  Twitter  over  other  social  media  platforms
(Kent & Capello 2013).
10 Social media is a cost-effective way of promoting institutions as well as communicating
with students and employees (Fennell & Miller 2019). Social media can be used to offer
exclusive insights of an institution, announce its achievements, and advertise its events
(Fennell & Miller 2019). It is widely accepted that social media sites are essential for
communicating not only with students, colleagues, family members (Kennedy 2012) but
also  to  bridge  gaps  between  the  community  inside  and  outside  of  the  institution
(Bellucci et al. 2019).
11 Possible limitations of institutionalised social media may arise when assumptions are
made about students’ social media usage and preferences (Darwish 2019; Jensen 2019).
This may be difficult when members of staff rely on their opinions about social media
over current research (Jensen 2019). In addition, social media can be seen negatively by
some of the teaching staff, who ultimately make the decisions (Darwish 2019). A lack of
both administrator and user guidelines, including ethical review procedures can also
create unnecessary distrust (op. cit. 2019). For example, there is currently no official
charter  for  social  media  conduct  at  the  University  of  Bordeaux  although  the
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Communications Department will be offering a training course for implementing social
media in the future. 
12 Social media can also be seen as a new learning space for both teachers and students
(Rust 2015) in which the learning outcomes may expand to digital literacy (e.g. dealing
with videos, posting photographs, texts, and musical content). Therefore, the posts can
be defined as a multimodal text (Crovitz & Moran 2020) which may in turn be used in
two different ways: first, as pre-given material whereby users can react to messages
and content by liking or sharing posts (Moschini 2018) and second, as multimodal posts
that users can create using words and emoticons they share with the other users (op.
cit. 2018). By creating a place where students can see model online posts and interact
with them, the teaching staff are also indirectly educating students in online etiquette.
For example, Moje (2004) explains that students should be provided with places and
opportunities to learn and use social media within semi-formal learning contexts.
 
3. The Virtual Language Centre
3.1. Implementation
13 The managers of the Virtual Language Centre had experience of managing social media
pages and creating content.  Peake had experience with online promotion of  events
through Facebook at a previous university language centre. This experience enabled
the authors to respond quickly to the crisis and create appropriate social media content
for  educational  purposes.  The  authors  launched a  pilot  pending approval  from the
University of Bordeaux’s legal department. Peake logged into the accounts every day
for one hour and updated posts  at  least  every other day.  She also used the events
feature on Facebook to promote workshops offered by her colleagues. 
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Figure 1: Virtual Language Centre logo
 
3.2. The Virtual Language Centre: A “social media trio”
14 The Virtual Language Centre,2 like the physical Language Centre, provided a variety of
resources for students, specifically at the science faculty, as well as schedules for the
extracurricular online activities run by staff, which were not part of the regular ESP
programme. It was designed to provide a tri-media platform consisting of Instagram,
Facebook and Twitter pages. Instagram is a free online social media application that
allows users to take,  enhance,  and share photographs or videos.  Facebook is  a  free
social networking website that permits its users to create personalised profiles, upload
photos  and  videos,  exchange  messages  and  correspond  with  friends,  family,  and
colleagues.  Twitter  is  a  platform for  microblogging  that  allows  users  to  post  short
written messages and follow the short messages written by other users. One of the key
advantages of using Instagram is that many applications can be accessed through an
Instagram account. Access is achieved through a process of “simple sign on (SSO)” and
it is “designed to simplify authentication for end users that draws information from a
social media to sign in to a third-party website/application instead of creating a new
account for that app or website” (Moschini 2018: 633). This allows the page managers to
create content for all three pages from just one post including hashtags (see figure 2). 
 
Figure 2. Example hashtags used on the social media pages.
#UBx  #languages  #English  #learning  #free  #education  #covid2019  #quarantine  #covid2019
#JeResteChezMoi #StayHome #StaySafe
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Purpose 1: Disseminating social welfare information
15 The Virtual Language Centre was used for sharing information on social welfare (see
figure  3).  Although  the  University  of  Bordeaux  gave  students  social,  financial,  and
medical help during the crisis via email, this information was not always necessarily
read  by  students.  The  Virtual  Language  Centre  therefore  acted  as  a  crisis  support
structure  through  quick  social  media  posting  of  any  appropriate  information  for
students during the lockdown. The majority of the posts were written in English to
continue helping students with English language skills, this being the main vocation of
the DLLC. Some posts were written in the other languages of the department for those
also wishing to learn French, Spanish and Portuguese.
 
Figure 3: Examples of social welfare resources shared by the Virtual Language Centre in English
and by the University of Bordeaux Facebook page, in French during Covid-19
 
Purpose 2: Maintaining the practice and developing new skills 
16 We  promoted  synchronous  activities  in  which  students  could  interact  with  other
students and English teaching staff via Skype, Zoom, or Discord. English oral workshops
were run by the language assistants from Monday to Friday for beginner to advanced
users of English. Oral workshops allowed students to continue practising their English
in level-appropriate groups with language assistants from the UK and the USA. Weekly
videoconferences were held in French, Spanish, and Portuguese as well as the creation
of a debating club. This also enabled students to interact with each other and practise
their  other  languages.  To  complement  the  general  oral  workshops,  teaching  staff
volunteered  their  time  to  give  online  interactive  workshops  on  a  variety  of  topics
including English-speaking cities or countries, films, conspiracy theories, CV and job
interview training, as well as light-hearted quizzes.
17 We  also  offered  asynchronous  activities,  such  as  articles  and  videos  to  be  read  or
watched by the students in their own time. In addition to input activities were the
interactive quiz-like activities such as Kahoots and online escape game challenges. For
example, 110 followers on Facebook saw an escape game post, eleven clicked on it and
one commented: 
That was real fun! It pains me to say that it took me twice as much time as you did
though [smiley]. 
18 One  element  of  informal  communication,  as  in  the  quotation  above,  is  the  use  of
emoticons  and  this  informal  aspect  was  amplified  because  social  media  is  mainly
accessed  by  smartphones.  Smartphone  communication  indeed enabled  some of  our
students to experiment with informal English in informal contexts. For example, one
student joined their beginners English Skype class from a supermarket whilst shopping,
and another one from a party.
19 As is common social media practice, students could comment, share, bookmark or like
the content posted by the Virtual Language Centre. For example, the video entitled
“How to  do  an oral  presentation”3 was  sent  to  other  Instagram users  seven times,
bookmarked six times, and commented upon three times by students. The comments
were either written by students tagging their friends or as a means of showing their
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peers a video. The “how to” videos, which were humorous and light-hearted, received
appropriately humorous comments, such as: 
Goddam, you really need to get a walk outside [smiley] 
20 The Twitter account received fewer views than the Facebook and Instagram accounts.4
This can be explained by Twitter being generally used for external information sources
rather than sharing of information within the closed community of the university (Ford
et  al.  2011;  Ricoy  &  Feliz  2016).  Another  interactive  activity  was  Sporcle5 which
generates online quizzes such as “Who Am I?”. On completing the quiz, one student
commented:
I think I might lack some basis with general knowledge. I’ll try again later “with my
eyes open”6
21 The social media trio therefore provided the students with opportunities to take part in
both  synchronous  and  asynchronous  activities,  on  a  voluntary  basis,  and  to  leave
comments relating to their experiences as learners.
 
Purpose 3: Disseminating good practice 
22 The  video  content  produced  by  students  served  as  both  a  means  of  sharing  work
produced by students  in recognition of  their  hard work and as  examples for  other
students to follow in case they needed guidance for their English projects. The “how
to” videos made by the staff replaced the teacher in-class demonstrations about the
best practises of oral presentations. See table 1 for more details.
 
Table 1: Video Content created by the Virtual Language Centre or by students of the University of
Bordeaux
Video Screenshot
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4. Student and staff feedback
23 Written testimonies by staff and students were analysed in order to assess the Virtual
Language Centre. Overall, the testimonies, as well as the growing number of “likes” and
“followers”, were positive. Student testimonies confirmed that the Virtual Language
Centre  was  a  place  for  more  than just  language  learning,  as  it  provided a  support
system, intellectual stimulation as well as light relief during the lockdown. 
 
4.1. Student testimonies
24 Students  coming  to  France  through  international  exchange  programmes  were
particularly affected during the Covid-19 lockdown. They had chosen to come to France
to study and meet new people. Instead they were in lockdown, often alone, away from
their families, and unable to benefit from being in France.
25 Natasha,7 an exchange student from Brazil, regularly attended French and Portuguese
workshops during the lockdown in order to maintain contact with teaching staff and
continue improving her French:
I got really sad […] seeing all my friends leaving and going back to their countries. I
started  looking  for  courses,  workshops  and  everything  I  could  to  do  in  this
quarantine and be productive because I really wanted to make it worth the time I
was here.  I  got really happy when the university sent me the Virtual  Language
Centre on Facebook, so I joined the French Café workshop on Skype, and I really
liked  it!  I  was  really  focused  to  study  French  as  much  as  I  could,  and  the
conversation time I had during those sessions helped me a lot with that. Also, [it]
gave the idea to do a Portuguese Café because as a native I could help a lot… to help
other people and also to use my time even better during the quarantine. I had a
really great time during those sessions too, I never had helped anyone foreign with
my native language but it turned out fine.8 (Natasha, international student)
26 Natasha started attending workshops in order to practise her French, then agreed to
participate in the “Portuguese Café.” As an L1 Portuguese speaker, she helped other
people learn her language. The Virtual Language Centre therefore provided a network
of support for students through shared language learning interests.
27 Another overseas student, Sara, returned to Ireland at the beginning of the Covid-19
crisis. Whilst continuing her Chemistry studies online she also attended the research
group entitled Cercle de lecture hosted by the Virtual Language Centre. The research
group,  held  on  Skype,  allowed  her  to  pursue  her  language  and  literature  learning
interests with the colleagues she had met in France: “As I am back with my parents, it’s
very grounding to talk to others from University and it feels like I never left France!”
Another member of the research group, Barbara, a semi-retired English teacher also
regularly attended the research meetings during the lockdown. She explained that it
helped her maintain a sense of order and regularity during the lockdown as well as
being a pleasant start to her day. One of the particularities of this research group was
that it  was open to all  university students at the University of Bordeaux (including
University  Bordeaux  Montaigne).  This  was  one  of  the  reasons  for  an  increase  in
attendance during lockdown (from 5 to 10 attendees on average) as members were
more available during lockdown and did not have to travel across Bordeaux to attend
the  meetings.  The  research  group  therefore  intends  to  continue  meeting  through
videoconferencing after lockdown.
Implementing the Virtual Language Centre at the University of Bordeaux during...
ASp, 78 | 2020
10
28 The Virtual Language Centre also provided a reach-out service to students who were
further isolated by disability. One such student, Celia, had to start the lockdown before
most people and did not know when she would be allowed out, causing her to feel as if
she had lost “the concept of time and reality.” Celia felt that the activities offered by
the Virtual Language Centre allowed her to maintain “real and significant connections
with people.” 
29 The  activities  allowed her  to  continue  improving  her  language  skills  and  provided
distraction from worry:
I can’t go outside due to a lifelong general disorder. The Virtual Language Centre
helps me a lot during the whole quarantine, because these kinds of experiences
generate sense, maintain or create a real and important connection between people
who are  hopeless  and alone or  who don’t  have the possib[ility]  to  enjoy sunny
weather because of the viruses. Thanks to these activities, we are able to develop
and improve our own skills, without thinking about [an] uncertain future.9 (Celia,
2nd year Biology student)
30 Antoine, a first-year Computer Science student, believed that the language workshops
went above and beyond his regular classes. Antoine reported that the online classes
were  “more  than  just  English  lessons”  he  appreciated  having  the  opportunity  to
interact with “teachers and students coming [from] all around the world” during the
lockdown: 
I  loved  to  talk  about  the  different  English  idioms,  the  American flag  history,
Louisiana, Scotland, and the differences between British and US English speaking.
For me, it is much more than just English lessons. I really appreciate each and every
moment with all the language centre teachers, thank you all so much, I mean it,
from the bottom of my heart. (Antoine, 1st-year Computer Science student)
31 The feedback from students suggested that they appreciated the topics discussed and
the individual attention they received during the sessions. It could therefore be argued
that  the  lockdown helped to  make the  workshops  more  adaptable  to  the  students’
needs. Alexis, Ilyes and David all felt that the workshops were individually relevant and
helpful.
32 David explained that receiving information through the social media pages was quicker
and more effective than email because it was quicker to log on to social media and
there was less content. He found the use of Facebook events particularly useful as they
reminded him of the upcoming events:
I find the websites for the VLC easier and faster to get info from because I'm used to
checking my social media, rather than my email with the password being asked
every time and the tons of mails  we're all  getting these days,  for example.  The
content is really understandable and with the ‘event’ option, I don't miss a date.
(David, 2nd-year Biology student)
 
4.2. Staff testimonies
33 The  Head  of  the  Language  Centre,  Rose, viewed  the  continuation  of  the  activities
previously held at the Language Centre activities as vital during the lockdown as “it
provided a means for students to continue to enrich and practise their English even
when the University premises were no longer available due to lockdown.” The Head of
the physical Language Centre described the online activities during the lockdown as a
means to provide students with “both social and pedagogical support during this time
[which] helped combat the possible feeling of isolation.”
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34 It  has  to  be  said  that  attendance  during the  lockdown was  reduced which may be
explained by the fact that attending workshops was no longer an obligatory part of the
students’ English course.10 However, the smaller groups allowed for the workshops to
be more personalised and hopefully for students to make more progress.
35 This was confirmed by Sophie, a language assistant:
The students who attend are highly motivated and working one-on-one with them
helps me better address their language learning needs. I am able to listen to their
feedback and adapt each week’s conversation lesson to their interests and level. I
have also noticed that students seem to use these distance lessons not only as an
educational  resource,  but as a welcome distraction from their own confinement
situation. (Sophie, language assistant)
36 Annie,  also a language assistant,  reported that she “finished the classes in a better
mood than when [she] began.” She explained that most of the class time was spent
discussing the lockdown and how students were coping:
During  this  time  of  isolation,  I  have  enjoyed  continuing  live  interaction  with
students and finish the classes in a better mood than when I began. I go into the
classes with  a  lesson  plan,  but  often  spend  the  majority  of  time  talking  with
students  about  their  personal  situations  and  how  we  are  dealing  with  the
confinement. I feel like I am particularly helping students who are feeling lonely
during this time. (Annie, language assistant)
37 Annie could not always “stick to her lesson plan” and in being flexible was able to
provide  both  moral  support  and  personalised  language  tuition  by  discussing  these
topical issues with her students in English.
38 Language assistant, Sophie, highlighted some of the limitations of the Virtual Language
Centre as a means of social outreach:
I  have  noticed  some  limitations  of  distance  learning,  especially  in  terms  of
accessibility.  It  seems  to  privilege  non-working  students  with  good  internet
connection, access to a quiet learning environment, and confidence in their English
speaking skills. (Sophie, language assistant)
39 Maria, a language assistant, reflected on both her own motivation as well that of her
students during the COVID-19 crisis: 
Finding the motivation to attend lessons online during this difficult period is tough,
but my colleagues and I were pleasantly impressed by the dedication of the regular
students who have attended our lessons since the language centre’s virtual launch.
Their  persistence  in  attending  our  Skype  sessions  is  a  true  testament  to  their
dedication to learning English. This made teaching all the more pleasurable because
they showed up eager  to  learn and we couldn’t  have  asked for  more  from our
students! Despite some of the challenges we faced trying to adapt our conversation
lessons to fit an online format, I’m happy knowing that we were able to maintain a
strong impact online for some of our stellar students! (Maria, language assistant)
40 The teaching staff had to adapt rapidly to the dynamics of a discussion-based Skype or
Zoom  class  which  could  be  very  different  from  that  of  a  regular  in-person  class.
Although the ‘breakout rooms’ in Zoom enabled teachers to put students into pair or
group work, the video-based discussion may have made less confident students feel
uncomfortable.  In  addition,  technical  problems  such  as  bad  connections,  freezing
images, and audio cut-outs added a new level of difficulty to managing a conversation
class.  Overall,  these  problems were  rare  and both  staff  and  students  showed great
patience when adapting to language teaching through video-conferencing.
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5. Concluding remarks
41 The Virtual Language Centre was created by non-funded volunteers from the DLLC as a
response  to  the  Covid-19  pandemic  to  accompany  and  facilitate  communication
between students and staff at the DLLC, University of Bordeaux, as well as providing
extra-curricular  online  classes.  The  pages  served  as  an  online  resource  allowing
students  to  communicate  with  other  students  and  staff  during  interactive  online
classes as well as autonomously practise their English. The DLLC, and the university
itself, had previously used emails, forums, and posters to communicate with students.
We now aim to  continue using the  Virtual  Language  Centre,  like  the  University  of
Bordeaux’s own social media pages,11 as a supplementary means of communicating with
students, in particular during weekends and holidays.
42 The limitations to the Virtual Language Centre involved the difficult conditions of the
lockdown and  how this  impacted  teaching  staff.  Members  of  the  department  were
unable  to  give  workshops  online  if  they  had  small  children  to  look  after.  Other
members of the department were reluctant to create social media pages because they
lacked experience in social media. Other members of the teaching staff were concerned
that the pages would not accurately reflect the department and its values. In order to
answer these concerns, the Communications Department of the University of Bordeaux
was consulted, other members of staff were given access to the pages to ensure variety,
and the Department was invited to like and follow the pages so that they could give
feedback on the content.
43 One final limitation of the experience is that some students are not willing to mix their
personal and professional identities. This can be seen in the admittedly small amount
of likes and comments on the posts. This does not mean that the information is not
being seen by the students,  only that they choose not to publicly interact with the
content.  The  advantages  of  social  media  for  keeping  a  dialogue  open with  student
cohorts nevertheless exceed the drawbacks of social media administration.
44 The  positive  outcome  of  the  Covid-19  crisis  has  been  that  the  DLLC  Language
Department now has a social media presence at the University of Bordeaux. The Virtual
Language Centre, created during the pandemic, continues to update students on both
relevant social welfare and language learning events.
The authors would like to thank and acknowledge their colleagues at the DLLC for having
supported and contributed to the creation and running of the Virtual Language Centre during
the Covid-19 global pandemic. We would particularly like to thank our colleague, Mickael Choisi
from the University of Bordeaux Legal and Communications Department for his support and
advice. Finally, we would like to thank our students from the Science Faculty for attending the
language workshops and liking and commenting on our Virtual Language Centre pages.
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NOTES
1. The physical Language Centre also offers extra-curricular German and Spanish classes.
2. Total likes and followers on 04/06/2020: 58 followers on Twitter,  186 likes on Facebook,  222
followers on Facebook, 229 followers on Instagram. 
3. During  the  lockdown,  the  University  of  Bordeaux  decided  to  maintain  all  continuous
assessments and exams which were held at a distance and online. The Virtual Language Centre
therefore provided help for students on how to video record their oral presentations, which they
had hitherto performed in class.
4. The distribution of followers per media page was as follows: Instagram 45%, Facebook 44 % and
Twitter 11%. 
5. <https://www.sporcle.com/>.
6. The student was quoting the humorous feedback given at the end of the quiz.
7. All of the participants have been given pseudonyms.
8. All student and staff testimonies were given in English.
9. The comments were made in English by the students who used the social media pages for
practising their English.
10. Students are normally required to complete 5-8 hours of English workshops or autonomous
learning in the physical Language Centre.
11. The University of Bordeaux currently has a Facebook, Twitter, and Instagram account.
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